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ABSTRACT

A MANUAL FOR FIRST YEAR
SPECIAL EDUCATION TEACHERS
By
Billye June Dillard
May, 2001

Special education faculty and staff face specific
problems in educating children with distinctive needs.
Overly
high
workloads
for
new
teachers
and
paraprofessionals increase the amount of pressure placed on
indi victuals faced with inclusion.
This manual is designed
to be used as a guide to help teachers through their
initial introduction to the classroom. Special Education
Law, Inclusion, Motivation Techniques for Special Children,
and Parent
Involvement
are discussed.
In addition,
valuable resources for further exploration are provided.
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CHAPTER I
THE PROBLEM

Special education faculty and staff face specific
problems in educating children with distinctive needs.
Overly high workloads for new teachers and
paraprofessionals triple the amount of paper work as in
previous years, and other tasks within the field, can cause
brilliant new teachers, fresh out of college, to find
themselves immediately thrown into a situation where they
can become lost and overwhelmed pretty quickly.

The amount

of pressure placed on teachers and paraprofessionals, has
become almost unmanageable (Flaxman, & Morton 1991).
PURPOSE

The purpose of this study was to create a manual that
would advise and benefit teachers, in Special Education,
and in general education classrooms.

This manual will

emphasize Special Education Law and Procedure (Wrightslaw,
2000) at the federal and state Level (Gill, 2001), the
purposes and benefits of Inclusion (Belk, 1999; Golomb &
Hammeken 1996; Kliewer, 1999), parent and community
involvement (Epstein 1998: Flaxman & Morton 1991), teaching
strategies (Belk, 1999; Winebrenner & Espeland; Deschenes,
Ebeling,

& Sprague, 1994)

and curriculum, to include an

additional emphasis on special education reading, and
I
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innovative classroom curriculum strategies for motivating
special education students
Espeland;

(Belk, 1999; Winebrenner &

Deschenes, Ebeling,

&

Sprague, 1994).

In

addition, this manual will include a variety of additional
materials and resources that will guide new teachers into
the sometimes complicated world of Special Education.
LIMITATIONS

Obviously a manual such as this has the limitation of
size and coverage of topic.

Its design will be such that

information can be readily supplemented with resource
guides and suggestions for improved learning environments;
however, the treatment of topics cannot come close to
covering the vast amount of information available.

The

purpose instead is to create a "guideu that will answer
commonly asked questions and offer suggestions for
solutions to the inevitable challenges that await the new
teacher.

Preparation is everything; this guide is designed

to make that possible for the new teacher. The next chapter
focuses on the history of special education law and its
implementation in the United States with emphasis on the
State of Washington.
Chapter II covers the History of Special Education Law
and its impact on the United States and Washington State in
particular. The following acronyms are some of the more
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commonly used in special education. Several are addressed
in the text.
Acronyms

ADA
ADD
ADHD
APA
APE

Americans with Disabilities Act
Attention Deficit Disorder
Attention Deficit Hyperactivity Disorder
American Psychological Association
Adaptive Physical Education

BD
CD

Behavior Disordered
Communication Disordered

DB
DD
DP

DSHS

Deaf-Blindness
Developmentally Disabled
Due Process: 5th Amendment designed to prot,ec:t the
legal rights of individuals in judicial
proceedings.
Department of Social and Health Services

EBA
ESL
ESY

Education for All Handicapped Children Act: Pg 6
English as a Second Language
Extended School Year

FAPE

Free Appropriate Public Education: Pg 8

HI

Hearing Impaired or Health Impaired

IDEA
IEP
IFSP
II
IQ

Individuals with Disabilities Education Act: Pg 8
Individualized Education Program: Pg 9
Individualized Family Service Plan
Intellectually Impaired
Intelligence Quotient

LEP
LRE

Limited English Proficiency
Least Restrictive Environment: Pg 11

MDT
MR

Multidisciplinary Team
Mental Retardation

OBI
OI

Other Health Impaired
Orthopedically Impaired

OSERS

Office of Special Education and Rehabilitation
Services

4
OT

Occupational Therapist

PEP
PL
PP
PT

Protection in Evaluation Procedures
Public Law
Parental Participation
Physical Therapist

RCW

Revised Code of Washington (Special Education Law
for the State pf Washington

SBD
SEA
Sec 504
SLD
SLI
SLP

Seriously Behaviorally Disabled
State Education Agency
First Civil Rights Law for IDEA
Specific Learning Disability
Speech Language Impairment
Speech Language Pathologist

TBI

Traumatic Brain Injury

VI

Visually Impaired

WAC

Washington Administrative Code (Rules and
Regulations Enact Special Education Law for the
State of Washington)

CHAPTER II
Review of Related Literature
History of Special Education Law

A brief history is important for appreciating the
importance of why special education laws and protocols are
in place today. To understand the history of special
education it is necessary to understand the history of
public schools in general.
Between 1821 and 1850 almost 2.5 million Europeans
immigrated to the United States.

Over half of these

immigrants were Irish Catholics who were seen as inherently
criminal as well as loyal to the Pope and not the United
States of America.

The power struggle that followed was

based almost entirely on a religious struggle between poor
Irish Catholics and the majority of American Protestants.
The public school system was the vehicle for winning this
struggle.

In fact, as historian Michael Katz writes:

The crusade for educational reform led by Horace
Mann was not the simple, unambiguous good it had
long been taken to be; the central aim of the
movement was to establish more efficient mechanisms
of social control, and its chief legacy was the
principle that education was something the better
part of the community did to the others to make them
orderly, moral, and tractable.
(Katz, 1971)
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In other words, public education, lead by American
Protestants was designed to mold immigrants into good
Americans.

As Susan Rose writes:

The public school, an important socializing
institution, became the substitute for the
American national church.
(Rose, 1988)
Ultimately control of religion was cleverly instituted
through the public school. The trend continued for over 100
years.
Early special education programs were "delinquency
prevention programs" for "at risk" children living in urban
slums and "moral training" of black children.

Early school

districts implemented vocational classes in addition to
general education programs.
By 1890, hundreds of thousands of children were
learning carpentry, metal work, sewing, cooking
and drawing in manual classes. Children were
also taught social values in these classes.
(Wright & Wright 1999)
It wasn't until 1975 that the federal government
concerned itself directly with the education of special
children. And even then, children were often shuffled into
under-funded, less desirable programs and facilities and
separated from "normal" children.

In addition, children

with disabilities were often excluded entirely if school
administrators felt they would not benefit from these
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programs, or would be disruptive to general education
students and teachers.
The following key court cases in the development of
special education illustrate the breakthroughs seen in this
country with regard to changing existing law in the fight
for equal education for all children.
Warren maintained,

As Justice Earl

kids must be educated and education must

be made available to all.
Key Court Cases in the Development of Special Education

Plessy V. Ferguson 1896
Established the notion that "separate but equal" treatment
of individuals is constitutionally based on the 14th
Amendment to the Constitution (FindLaw, 2001).
Brown V. Board of Education 1954
Challenged the practice of segregating school children by
race.
Education must be made available to all children on
equal terms.
The cornerstone for later cases concerning
the rights of children with disabilities (Yell, 1998).
Hobson V. Hansen 1967
Declared "track systems" which used standardized tests as
the basis for special education placement unconstitutional
because they miss-assigned many black and poor children
(Eric Digests, 1985).
Diana V. Board of Education 1970
Children cannot be placed in special education on the basis
of culturally biased tests or tests given in a language
other than the child's native language (Rise Project,
2000) .
PARC V. Pennsylvania 1972
Challenged exclusion of children with disabilities from
public school and their placement in alternative settings.
Children with disabilities are entitled to a free public
education.
Parents must be notified of changes made in
child's program (due process) (Yell, 1998).
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Mills V. Board of Education 1972
Every child has a right to an equal opportunity for
education.
Lack of funds cannot be an excuse for denial of
education (Yell, 1998).
Larry P. V. Riles 1979
IQ tests cannot be the sole basis for placing children in
special education (Yell, 1998).
In 1975, Congress sought to end the long history of
segregation and exclusion of children with disabilities
from the American public school system with the
implementation of the Individuals with Disabilities
Education Act

(IDEA). In the past three decades, this

landmark legislation has yielded great progress in securing
the educational rights of more than 5 million children with
disabilities. Despite controversies in implementation, the
law's assurance that a free appropriate public education
(FAPE) must be available to all students with disabilities
has become a hallmark of policy in the United States

(ADA,

2000; ADAAG, 1996; Bergeson, 1999; Billings, 1994; ORA,
1993; IdeaLaw, 1999; OSPI, 2001; Ogden, 1999; OSEP, 2001;
USDOJ/DOE, 2001; Wrightslaw Law Library, 2000; Yell, 1988).
IDEA is a complex statute consisting of a procedural
structure to ensure the rights of children with
disabilities.
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Congress first enacted IDEA in 1975 as the Education
for All Handicapped Children Act (EHA) . The law was
intended to address numerous well-documented problems
facing children with disabilities. IDEA and its related set
of laws set forth a wide-ranging federal commitment to
guarantee FAPE is made available in the least restrictive
environment (LRE) to each child with a disability
regardless of the nature or severity of the child's
disability. The statute and regulations apply to every
state that receives federal funds under IDEA. Under the
law, the Office of Special Education Programs (OSEP) is
responsible for ensuring implementation of the law through
monitoring and enforcement activities. Within each state,
IDEA applies to many overlapping entities, including, but
not limited to the following:
agency,

(1) the state education

(2) all political subdivisions involved in the

education of children with disabilities,
intermediate educational agencies,

(3) local and

(4) other state agencies

such as departments of mental health, which provide
educationally related services to children with
disabilities,

(5)

children, and (•6)

state schools for deaf and blind
state correctional facilities

ADAAG, 1996; Bergeson, 1999;

(ADA, 2000;

Billings, 1994; DRA, 1993;
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IdeaLaw, 1999; OSPI, 2001; Ogden, 1999; OSEP, 2001;
USDOJ/DOE, 2001; Wrightslaw Law Library, 2000; Yell, 1988).
In the state of Washington standards are met in three
ways: enrollment in a public school district, eligibility
for special education services in accordance with chapter
392-172 WAC (Washington Administrative Code), and services
provided by qualified personnel in accordance with a
suitably developed learning plan (IEP)

(Bergeson, 1999).

IDEA applies to all public agencies that receive
''direct or delegated authority to provide special education
and related services in a state that receives funds under
Part B,'' even if an agency receives no federal funds under
Part B.

In addition, any public agency that refers a child

to a private program must ensure that the child's rights
are protected in that setting.
The state education agency (SEA) has the ultimate
responsibility for educating children with disabilities in
each state. SEA's and school districts that cannot provide
all related services or special education classes, however,
may contract with other organizations. Also, they may enter
interagency agreements with other agencies

(e.g. a state

department of health) to provide certain services on a
statewide basis (ADA, 2000; ADAAG, 1996; Bergeson, 1999;
Billings, 1994; DRA, 1993; IdeaLaw, 1999; OSPI, 2001;
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Ogden, 1999; OSEP, 2001; USDOJ/DOE, 2001; Wrightslaw Law
Library, 2000; Yell, 1988).
Two other key disability rights statutes complement
IDEA's mandates, Section 504

(the first of the civil rights

laws} of the Rehabilitation Act of 1973 and Title II of the
Americans with Disabilities Act

(ADA}.

The bill, introduced by Senator Hubert H. Humphrey in
1972, was designed to protect the civil rights of people
with disabilities. Humphrey told the Senate: "I introduce
(this} bill to insure equal opportunities for the
handicapped by prohibiting needless discrimination in
programs receiving federal financial assistance". Section
504 applies to all entities, including schools, which
receive federal funds.

In addition, Section 504 requires

schools to make a free appropriate public education (FAPE}
available to every child with a disability regardless of
the nature or severity of the disability in the least
restrictive environment (LRE}. Senator Humphrey told
Congress,

''more than one million children are denied entry

into public schools, even to participate in special
classes" (Wright & Wright, 1999) . The focus is always on
the child, and to provide reasonable accommodation for all
children (ADA, 2000; ADAAG, 1996; Bergeson, 1999; OSEP,
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2001; USDOJ/DOE, 2001; Wrightslaw Law Library, 2000; Yell,
1988).

The purpose of Section 504

(and other associated laws)

relates to the attempt by Congress to address the
longstanding discrimination faced by children with
disabilities in the U.S. They have faced the same obstacles
to full participation in public education as have other
minority groups seeking to ensure their rights.

Section

504, therefore, was designed to meet individual educational
needs.
Along with Section 504, Title II of the Americans with
Disabilities Act

(ADA) forms the nondiscrimination

framework for children with disabilities in public schools.
Public school systems must comply with the ADA in all their
services, programs, or activities (readily accessible to
and usable by individuals with disabilities), including
those that are open to parents or to the public. Title II
of the ADA prohibits disability discrimination by public
entities including public school districts, public colleges
and universities, public vocational schools, and public
libraries, whether they receive federal funds or not.
Known as the "Emancipation Proclamation" of Americans
with Disabilities, the ADA requires access to programs and
services in as integrated a setting as possible. Although
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Section 504 has some of the same overlapping requirements,
ADA is far more detailed with regard to regulations on
structural accessibility. ADA requires barrier removal in
existing buildings and accessibility in new construction.
Also, all public entities must have an ADA coordinator, an
ADA Plan, and an ADA grievance procedure. People are
allowed to sue in federal court for violations of the ADA;
however, they cannot be awarded monetary damages (ADA,
2000; ADAAG, 1996; Bergeson, 1999; OSEP, 2001; USDOJ, 2001;
Wrightslaw Law Library, 2000; Yell, 1988).
Each child's FAPE is defined by its Individualized
Education Plan (IEP), which is the centerpiece for IDEA.
The IEP must explain the extent to which the child will not
participate with non-disabled children in regular classes
and include, among other elements, a statement of the
child's transition needs beginning when the child reaches
age 14 and a statement of how the child's progress toward
annual goals will be measured. The IEP is developed,
reviewed, and revised during meetings that include a
representative of the school or agency, the child's
teacher, the child's parents, the child (if appropriate),
and other individuals who have knowledge or special
expertise at the request of the parent or education agency
(ADA, 2000; ADAAG, 1996; Bergeson, 1999; Billings, 1994;
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ORA, 1993; IdeaLaw, 1999; OSPI, 2001; Ogden, 1999; OSEP,
2001; USDOJ/DOE, 2001; Wrightslaw Law Library, 2000; Yell,
1988). First and foremost it gives students the right to an
education designed to enable them to succeed and make
meaningful progress.

IDEA imposes three primary,

substantive duties on state and local education agencies:
(l)The right to a free, appropriate public education
(2)The right to receive an individualized education in
the most integrated setting
(3)The state of the art imperative, that is, the duty to
provide comprehensive personnel development and adopt
promising practices.
The right to a free appropriate public education,
Section 1412(a) (1) of IDEA, requires that ''a free
appropriate public education" is available to all children
with disabilities residing in a state between the ages of 3
and 21, including children with disabilities who have been
suspended or expelled from school.
94-142

Mandates of Public Law

(P.L. 101-476) Special education and related

services that a) are provided at public expense, under
public supervision and direction, and without charge, b)
meet standards of the state educational agency, c) include
an appropriate pre-school, elementary, or secondary school
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education in the state involved and d) provided in
conformity with the IEP (IDEA, 20 U.S.C. and 140l(a)

(18)).

The parents of a child with a disability are expected
to be equal participants along with school personnel, in
developing, reviewing, and revising the IEP of their child.
This role is an active role in which the parents:
A. Provide critical information regarding the strengths
of their child and express their concerns for
enhancing the education of their child.
B. Participate in discussions about the child's needs for
special education and related services and
supplementary aids and services.
C. Join with the other participants in deciding how the
child will be involved and progress in the general
curriculum and participate in State and district-wide
assessments and what services the agency will provide
to the child and in what setting.
Included in the IEP:
Present Levels of Educational Performance Section
300.347(a) (1) requires that the IEP for each child with a
disability include a statement of the child's present
levels of educational performance, including how the
child's disability affects the child's involvement and
progress in the general curriculum.

Measurable Annual
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Goals, including Benchmarks or Short-Term Objectives. Each
annual goal must include either short-term objectives or
benchmarks. The purpose of both is to enable a child's
teacher(s), parents, and others to monitor, at intermediate
times during the year, how well the child is progressing
toward achievement of the annual goal.
The revised statute and regulations also provide that IEP
teams may develop benchmarks, which can be thought of as
describing the amount of progress the child is expected to
make within specified segments of the year. Benchmarks
establish expected performance levels that allow for
regular checks of progress

(ADA, 2000; ADAAG, 1996;

Bergeson, 1999; Billings, 1994; ORA, 1993; IdeaLaw, 1999;
OSPI, 2001; Ogden, 1999; OSEP, 2001; USDOJ, 2001;
Wrightslaw Law Library, 2000; Yell, 1988).
Finally both IDEA and Section 504 require schools to
make a free appropriate public education (FAPE) available
to every child with a disability regardless of the nature
or severity of the disability in the least restrictive
environment (LRE). IDEA mandates that students with
disabilities be offered special education and related
services in the least restrictive environment appropriate
for the individual child with a disability. LRE provides
for maximum interaction with non-disabled children
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consistent with the disabled child's needs. This is the key
substantive right of children with disabilities under IDEA
and is often considered the basis of IDEA. It is sometimes
called the ''integration mandate." Every step away from the
regular classroom must be accompanied by a persuasive
educational rationale, in light of the law's preference for
educating children with disabilities in the regular
classroom alongside their non-disabled peers (Wright &
Wright 1999).
According to Federal and Washington State Law, LRE is
not a program, it is a method.

If at all possible, each

child must be given the opportunity to interact, be
educated, and participate within the general education
program.

Educators must make a "good faith effort" to

provide a percentage of daily time outside of special
education and, if appropriate, full-time general education.
LRE must also include non-academic programming.

The goal

must be inclusion and/or mainstreaming if at all possible
(ADA, 2000; ADAAG, 1996; Bergeson, 1999; Billings, 1994;
DRA, 1993; IdeaLaw, 1999; OSPI, 2001; Ogden, 1999; OSEP,
2001; USDOJ/DOE, 2001; Wrightslaw Law Library, 2000; Yell,
1988).
The Washington State Office of the Superintendent of
Public Schools (OSPI) has gone to great lengths to make the
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state's policies and procedures for special education as
clear and available as possible.

The OSPI website contains

a tremendous amount of valuable information regarding state
and federal policy as well as Technical Assistance Papers
on just about every subject related to IDEA and its
subsequent 1997 Amendments.

The provisions for special

education have become progressively more complex;
therefore, any help given to those new to the field is
especially valuable.
Chapter III will cover the purpose and methodology
used for this project.

CHAPTER III
Methodology

The purpose of this study was to create a manual that
would advise and benefit special education teachers, and
those mainstream teachers who have classrooms composed of
general education and inclusive children.

In addition,

parents, administrators and paraprofessionals, as well as
other special education service organizations can benefit
from this manual.
The manual's major divisions are Special Education Law,
Inclusion; positive and negative effects, and the
involvement of parents in preparation for inclusion,
motivation of learners, learning styles and curriculum
adaptation.

Specifically, the manual includes suggestions

and advice and a sequenced plan for involving parents in
their children's education. The manual is designed to
assist individuals in the profession with guidance,
suggestions for further study and to emphasize applicable
laws and special education protocol.

Also included are

case studies and web sites which can be relied upon for
help should adverse situations develop.
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The project is a result of library research,

Internet

research and thirteen years of personal observation in the
Ellensburg Washington Public Schools.
Chapter IV will cover successful Inclusion and Parent
Involvement, suggestions for classroom learning, and models
for guiding new teachers.

CHAPTER IV
INCLUSION AND PARENT INVOLVEMENT

Over the past several years there has been much
controversy, research and legislation put into place with
regard to inclusion of special education students in
regular education classrooms.

The positive effects of

inclusion appear to outweigh the negatives; however, many
valid arguments have been presented against the practice.
Both the positives and negatives will be addressed in this
chapter.

In addition a model for positive inclusion and

parent involvement, a most important aspect, is included.
To define inclusion: the inclusion movement not only
calls for a radical change in how disabled students are
taught, but it also raises questions about how best to
teach all students. Federal special education laws states
that, "to the maximum extent appropriate", children should
be educated with non-disabled peers in "LRE (least
restrictive environment) possible"

(Education Week, 2000)

A common practice, evolving from an era when people with
disabilities were routinely shut away in institutions, has
been to teach many such children in separate, special
schools or pull them out of their regular education
classrooms for special help in nearby resource rooms.
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In the 1980's, even with mainstreaming growing more
common, severely disabled students, in many schools, were
still excluded from most regular education classrooms, with
the exception of classes such as art and physical
education.

In fully inclusive schools students are not

pulled out for special help.

Instead the assistance they

need comes to them in the regular classroom (Education
Week, 2000).
Inclusion: Positive Effects

The following are some of the most beneficial aspects
of inclusion.

Students are spared the effects of separate,

segregated education, including the negative effects of
labeling and those negative attitudes brought forth by lack
of contact with typically developing children.

Students

are provided with competent models, which allow them to
learn new and adaptive skills and learn how to use existing
skills through imitation.

Competent peers provide positive

interactions thereby promoting new social and communication
skills.

Realistic life skills are provided that prepare

students to live in and participate in their communities,
as well as opportunities to develop friendships with
typical peers.

Children without disabilities, communities

and families of children with disabilities can all benefit
greatly with inclusive services (Wolery and Wilbers, 1994).

For example, the Canadian Wheelchair Sports
Association (CWSA)

for amateur sports in Canada has pursued

a policy for inclusion.

This practice in aimed at

integrating sports for persons with disabilities into an
able-bodied system.

The latest sport to achieve full

inclusion was wheelchair tennis (CWSA, 1999) .
In the United States, Zachary Taylor Elementary
School, located in a Washington suburb, is named "a model
full-inclusion school, where students with disabilities
spend almost all of their days in regular classes and study
the same curriculum as their non-disabled peers" Virginia
Commonwealth University and other area elementary schools
see that, not only have disabled students made impressive
improvements in academic and social performance, but nondisabled students have become more "caring and tolerant"
(Sack, 1998).
Inclusion: Negative Effects

Inclusion of all children with disabilities in regular
education classrooms seems to be the "law of the land" in
many respects.

For many the questions still remain "is it

right for all students with disabilities?"

According to

some research done over the last few years not all fully
agree that inclusion will benefit all students with
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disabilities or benefit all students without disabilities
(Cromwell, 1997).
This concept of full inclusion has taken firm root in
many school systems, even though the law does not
specifically require it.
advocate exclusion.

To oppose inclusion would seem to

Yet some observers maintain that full

inclusion isn't always the best way to meet student needs.
Critics of full inclusion are asking whether even students
with the most severe disabilities will or can benefit from
placement in regular education classrooms.

While few

educators oppose inclusion completely, some express
reservations as to how full inclusion can work in the
classroom (Cromwell, 1997).
Albert Shanker, writing for the American Federation of
Teachers in 1996 in "Where We Stand", asserts "What full
inclusionists don't see is that children with disabilities
are individuals with differing needs; some benefit from
inclusion and others do not". Shanker also asserts that
"Full inclusionists don't see that medically fragile
children and children with severe behavioral disorders are
more likely to be harmed than helped when they are placed
in regular classrooms where teachers do not have the highly
specialized training to deal with their needs (Cromwell,
1997)."

For example, some barriers to inclusion would consist
of factors such as; inadequately trained personnel; lack of
related services; philosophical differences between early
childhood education and early childhood special education;
lack of monitoring systems and negative attitudes from
faculty,

staff and parents just to name a few (Thompson,

Wegner, Ault, Shanks, and Reinertson 1993).

A MODEL FOR INCLUSION/PARENT INVOLVEMENT
Inclusion of Parents in Planning

Parents usually know a great deal about their child's
learning styles, attitudes towards school, self-esteem,
personal and social issues, homework schedules, and family
concerns.

Parent input of this sort is extremely helpful

in planning instruction.

Likewise, if the goals are

clearly communicated to the parents, these parents will be
better equipped, and more inclined to support their
children at home, and become a more active participant in
their child's education.
As Joyce Epstein (1998) states "student learning
increases when parents are invited into the process".

This

inclusion and enlisting of parental support, as an integral
part of the process of collaborating, benefits educators,
administrators, community, support staff and ultimately the
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student, balancing a valuable system for inclusion.
Enhancement of a child's learning experience, self-esteem,
and the overall best interest and proper placement of the
child is, after all, the goal of inclusion.

Whether it be

regular education or special education, this goal is to
benefit of all students.
Parent involvement creates a feeling of being cared
for when the teacher, parent and staff work as a
collaborative team (Epstein, 1998).

In addition, positive

relationships develop and therefore, problems are generally
more easily resolved.

For example, Epstein (1998) writes,

"when parents and educators communicate effectively
positive relationships develop, problems are solved, and
students make greater progress".

Preparing for Inclusion

"Children that learn together learn to live together"
(Renaissance Group, 1999)
We must keep in mind that, as teams work toward
inclusion, there will be differences between professionals
and parents/families as to how concerns about children with
disabilities, and their families are perceived by each.
I.

Traditional Professional Concerns.
A.
Diagnosing origins of disabilities (medical)
B.
Diagnosing needs for remediation
-Physical
-Intellectual
-Social/Communication
C. Appropriate Placement (School)
D.
IEP Development/Annual Reviews
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E.
F.
G.
II.

Transition to Work (Vocation)
Appropriate Community Residence
Life Long Services

Traditional Concerns of People with Disabilities
and their families.
A.
Understanding Origin of Disability (Social)
B.
Recognizing Strengths
C.
Human Side
D.
Participation (School)
E.
IEP Development/Life Dreams and Goals.
-Friendships
-Valued Social Place
-Thoughtful Education
F.
Career
G.
Choice of Residence
H.
Life Long Support
(Kliewer, 1999)

III. The Impact of Social Change
Traditional concerns, government legislation and
resulting law have failed to take into consideration the
changing populations of students with regard to education.
Increasing rates of poverty, divorce, single parenthood,
teen pregnancy, family mobility and instability, employment
outside the home by mothers with children and all the
stresses that families face today, all contribute to
creating a situation where traditional parent involvement
efforts aimed at the traditional family will fail.

As a

result, parent and community involvement are becoming the
chief means by which we as a society hold responsible
educators and administrators.

Parent involvement has

become a major influence in the fight to restructure and
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improve schools all over the country.

"Students whose

parents are actively involved with the school score higher
on tests than children of similar aptitude and family
background whose parents are not involvedn regardless of
economic, racial or cultural background (Flaxman and Inger,
1991). In addition, the miss less school, are less likely
to drop out, and maintain lower delinquency and pregnancy
rates

(Flaxman and Inger, 1991).
Innovative Techniques - Motivating Special Kids

''A bonus associated with learning to make modifications is
that you can then use these to help all learners. Not only
will this help you reinforce the idea that all people learn
differently, but it will also help you teach that everyone
needs extra help once in awhile." Golomb & Hammeken.
(1996).
With the advent of new laws regarding the equal
education of children with disabilities, Inclusion stands
out as one of the most important.

Once again, inclusive

education means that all children in public schools,
regardless of their disability, are to be educated. They
are to be included in the feeling of belonging among other
students, teachers, and support staff. The federal
Individuals with Disabilities Education Act (IDEA) and its
1997 amendments make it clear that schools have a duty to
educate children with disabilities in general education
classrooms (The Renaissance Group, 1999). Every area of
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education is filled with constant changes and challenges.
Early childhood and special education are no exception.
"Implementing inclusion in early childhood classrooms
creates more diversity among the children" (Belk, 1999)
Inclusion of students with various disabilities has
caused concern among parents, teachers and the community at
large. Is inclusion feasible?
in the same manner?

Can we educate all students

How do we successfully educate

students with disabilities, and help new teachers motivate
these students and help them to succeed? The purpose of
this chapter is two-fold. First we will explore some of the
necessities of inclusion, and will suggest innovative
techniques for new teachers to motivate and assure success
in special education and teachers in regular education with
included children, at the grade-school level.

Second, the

chapter will provide a brief resource guide to the most
current educational materials available to parents and
teachers designed expressly for reaching students with
disabilities.
Parent Involvement

It is the opinion of many in the field (Epstein, 1998;
Tiegerman-Farber and Radziewicz, 1998; Kliewer, 1999;
Flaxman and Inger, 1991 among many others) that parental
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involvement is one of the most important aspects of
successful teaching.
Acceptance and Trust

As a teacher, the first priority will be to instill
acceptance and trust in the group.

To students with

disabilities, acceptance is a constant issue (Belk, 1999) .
Whether an educator teaches in a strictly special education
classroom or has students with disabilities in their
regular education classroom, each will need to work hard to
provide an atmosphere of security and comfort in the
classroom.

The physical arrangement of the classroom may

need to be adapted. Furniture may need to be moved around
in order to provide more space for children in wheelchairs.
In the inclusive classroom students are often times doing
different things, individually and with other students. I£
the teacher is successful, students will be moving from one
learning environment to another. The classroom should
reflect this teaching strategy and allow for freedom of
movement

(Belk, 1999) . Teachers can use strategies that

enhance self-concept such as using peer tutoring,
presenting new ideas in a manner that involves different
learning styles, designing learning activities so that
students will achieve success and attainable goals, direct
teaching to the personal and cultural interests of the
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students, and above all provide motivational activities
that are fun and interesting.

Many of the teaching

strategies that help disabled children to succeed will also
help regular education students to be successful as well.
Learning centers should be used, especially' with younger
children. "Learning centers provide academic and social
skills" (Belk, 1999) . Above all, the classroom should be
student-centered, and interactive. Children whose education
begins with acceptance and trust will grow up to be more
responsible and caring. "Children should consider the
classroom a community in which each student is important
and contributes to the success of the community" (Belk,
1999).
Learning Styles

Each of us learns in our own particular way.

Most

often we have overlapping styles rather than one style
exclusively.

To understand each Childs' most favored

learning style will make teaching much easier.

Basically,

there are three learning styles people use to process
material into the memory: auditory learners from hearing;
visual learners from seeing; kinesthetic (tactile) learners
from touching, doing and moving (Frender, 1990;
Winebrenner, 1996) .
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Dr. Howard Gardner (1993) has developed a theory of
multiple intelligences in which he describes the three
dominant ways in which people learn and solve problems
(Visual-Spatial Intelligence; Bodily-Kinesthetic
Intelligence and Musical-Rhythmic Intelligence) .

His

theory represents a unique philosophy about how kids learn,
how teachers can improve teaching methods, and how schools
can be effective for everyone.

Most students tend to be

strong in one or two intelligences; however, most can
become adept at several (Winebrenner, 1996; Gardner, 1993).
Musical-Rhythmic Intelligence deals with the auditory
learner.

These individuals learn through the sense of

hearing and discussing which many times result in special
talents and skills that other types of learners generally
do not acquire.
As stated, auditory learning is based on the sense of
hearing. According to Inter-Universities North (1998),
auditory learners represent approximately 30% of the
population whereas visual is the majority.

These

individuals learn by listening, using their ears and their
voices as their primary way to process information.

The

auditory learner remembers what they hear and their own
verbal expressions.

In addition, they remember by talking

aloud and through verbal repetition.

The auditory learner
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enjoys audiotapes and listening to what other learners have

to say (i.e. they would prefer to talk through a concept
they don't understand).

These individuals can remember

verbal instructions without writing them down; however,
they can be easily distracted by sound since they notice
environmental noise more keenly than others do.

However,

on the opposite side, they may also find silence
distracting (Winebrenner, 1996).
The National Association of Secondary School
Principals (NASSP) has developed a learning style and
profile manual (1999) emphasizing the need to focus
education on learning styles and individual needs:

Learning style-based instruction opens up new
avenues for principals, teachers, and students
to create caring and effective schools - places
where every student can be reasonably successful
in acquiring the knowledge and skill necessary
for a productive life. Students who understand
their learning styles and exercise active control
over their cognitive skills do better in school.
They are better adjusted, have more positive
attitudes toward learning, and achieve at higher
levels.
Within the NASSP Manual the following learning stylebased instruction steps are outlined:

l.Diagnosing individual learning styles.
2.Profiling class or group tendencies and preferences.
3.Determining significant group strengths and weaknesses.
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4.Examining subject content for areas that may create
problems for learners with weak (auditory} skills.
5.Analyzing student prior achievement scores for patterns
reflective of cognitive skill weaknesses.
6.Augmenting (remediating} weak cognitive skills.
7.Evaluating current instructional methods to determine
whether they are adequate or require more flexibility.
8.Modifying the learning environment and developing
personalized learning experiences to support the
preferences of students with adequate cognitive skills.
Thomas Whalen (1999) estimates that the average person
remembers 10% of what they hear, 20% of what they hear and
see, and about 80% of what they hear, see and do. One can
assume, therefore, that people learn best by using a
combination of all three styles, with emphasis on doing.
With the auditory student, emphasis should be placed on
hearing, by allowing such students access to music and
other auditory materials. With the students who appear to
be more Bodily-Kinesthetic emphasis should be place on
hands-on activities.

In the case of Visual students,

teaching should be directed at visual aids to learning
(http://rick.dgbt.doc.ca/tdc/tdls.html}.
It seems justified to pay special attention to
assessing those individuals who may fall within the smaller
percentage of the group (i.e. auditory and tactile}, and
implementing the most effective ways in which to teach
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students with these particular styles of learning; in
addition to strengthening all learning skills.
Adapting the Curriculum

Finally, the curriculum should be adapted to meet the needs
of the inclusion child. There are several ways to adapt
curriculum to suit the needs of students:
Adapt the way instruction is delivered to the
learner, by speaking more slowly and extending
the time allowed for the child to respond.
Place the students in cooperative groups as an
effective approach to accommodating diverse
interests and capabilities.
Adapt the number of items that the child is
expected to learn or complete. For example:
Reduce the number of terms a student must learn
at any one time.
Adapt the skill level, problem type, or the rules
on how the learner may approach the work. For
example: Allow the use of a calculator to figure
math problem; simplify task directions; change
rules to accommodate student needs.
Adjust the extent of participation required. For
example, during a map activity, the included
student can hold the globe while others point out
locations. Provide different instruction and
materials to meet a student's individual goals.
For example: During a math test, a student
could be learning computer skills.
Adapt the amount of time allowed for learning or
reduce the amount of work to be completed. For
example: Individualize a timeline for completing
a task; pace learning differently (increase or
decrease) for some students.
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Increase the amount of personal assistance with a
specific child. For example: Assign study
partners, teaching assistants, or peer tutors
Determine how the special student responds best
to instruction. If the child has strong oral
language skills, allow him or her to answer
questions orally instead of in writing. Some
students may be able to respond by pointing to
pictures or by writing on the computer. Use
different visual aids,. plan more concrete
examples, provide hands-on activities, place
students in cooperative groups.
(Belk, 1999; Deschenes, Ebeling and Sprague 1994)
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CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Summary

The purpose of this study was to create a manual that
would advise and benefit special education teachers, and
those mainstream teachers who have classrooms composed of
general education and inclusive children. Specifically, the
manual includes suggestions and advice, and a sequenced
plan for involving parents in their children's education.
It is designed to be a helpmate which includes pertinent
laws and protocol related to Special Education, case
studies, and web sites which can be relied upon when
adverse situations develop.

Conclusions

In conclusion, the suggestions contained within this
manual will be helpful to teachers just beginning in the
field and for the seasoned professional that is just now
dealing with inclusion. With all the pressures placed on
new special education teachers, staff and administrators, a
manual such as this can be a helpful guide to the most
important aspects of the learning process for disabled
children, and for the proper procedural methods and

(
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safeguards to insure compliance with the IDEA at the
federal and state level.
Parental involvement is highly recommended by
authorities in the field.

Following are only some of the

advantages cited for this project.

Parental involvement

produces beneficial educational results.

Involved parents

provide more support to their child and to the teacher
implementing the school curriculum.

Problems, which arise

day-to-day, are also more easily resolved.

Perhaps more

important in the present school climate, academic test
scores improve with parental involvement.
Recommendations

There are two main uses for this manual:
1.

The manual should be made available to Special
education teachers, and teachers who are involved with
inclusion.

2.

Teachers should be encouraged to make adaptations and
additions to the steps listed in the manual, based on
their situation and experience, in order to enhance
their own specific program or programs.
A note of importance, which should be taken in kind:

With the advent of computers and the Internet, the world is
opening wider to students with disabilities, as well as to

(

regular education students.

Teachers who utilize these
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technological tools in the classroom are sure to see
improvement in the skills of all students.

Computer

software has improved to the point that the choices of
learning activities, that are both fun and motivational,
are unlimited.

Computers may be able to help reach even

the most learning disabled (See Resource Guide).
A manual such as this should be placed in the hands of
all Washington State teachers who will deal with inclusion.
It is an invaluable tool designed to help condense the vast
amount of legal and non-legal stresses placed on those in
education.

Once again, if more information on a particular

topic is needed, additional resources and materials can be
found in the Case Law and Resource Guides.

Both will point

the reader in the directions necessary to find information
on the topics covered in this manual and additional
material.
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APPENDIX A
RESOURCE AND CASE LAW GUIDE
Creative Teaching Associates - educational games for K-12.
Offering activities for math, phonics, special
education and gifted programs.
http://www.mastercta.com/ Creative Teaching Associates
5629 E. Westover Ave. Fresno, CA 93727
Phone: 559-291-6626 or 800-767-4282
Different Roads to Learning - sells learning materials for
children with developmental delays and challenges.
http://www.difflearn.com/ Different Roads to Learning
12 W. 18th St, Suite 3E NY, NY 10011
Phone (212) 604-9637 or 1-(800)-853-1057
Fax (212) 206-9329 or 1-(800) 317-9146
Dynamic Knowledge Systems, Inc. - provides teaching
Strategies and case studies for children with learning
disabilities. http://www.learning-tools.com/
HOTS Program - sells a 2-year computer-based, education
Program for Title I and learning disabled students in
grades 4-8. Also runs a school wide reform program for
grades 1-7. The HOTS (Higher Order Thinking Skills)
Program improves reading, writing, and math,
verbalization, problem-solving, cognition, GPA AND IQ.
http://www.hots.org/ HOTS P.O. Box
42620 Tucson, AZ 85733 800-999-0153 520-795-8837 (fax)
Inclusion - Web site is designed for general education
teachers, special education teachers, parents, and
school staff to help provide some answers about how
inclusive equcation can be accomplished. Resources for
making accommodations are included as well as links to
other web sites and resource lists for learning more
about inclusive education.
http://www.uni.edu/coe/inclusion/
Inclusion: School as a Caring Community - Children with
Special needs are now part of the regular classroom.
Teachers seeking success with inclusion will find help
and inspiration here.
http://www.quasar.ualberta.ca/ddc/incl/intro.htm
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The Innovative Classroom - providing teachers with thematic
units, lesson plans, classroom management tips, and
updates. http://www.innovativeclassroom.com/
Innovative Teaching Concepts - Providing the educational
community with a resource for curriculum integration,
character education, and classroom management in the
upper elementary grades. http://www.twoteach.com/
The Language Research Center - Principles defined by the
LRC's research with apes have led to the development
of language keyboards and new methods of cultivating
language competence in children where intervention is
needed. Expansion of this program will enable proven
methods and systems to impact a far greater numbers of
disadvantaged populations, such as those with autism,
dyslexia, and other learning deficiencies.
http://www.gsu.edu/-wwwlrc/lrc.html

National Professional Resources, Inc. - distributes books
and videos to schools, professionals, and parents.
Specializes in character and special education.
http://www.nprinc.com/ National Professional Resources
South Regent St. Port Chester, NY 10573 1(800) 453-7461
E'ax: (914) 937-9327
SNOW (Special Needs Opportunity Windows) - aimed at
Developing innovative ways for learners with special
needs to electronically access curriculum materials.
http://snow.utoronto.ca/index.html
Special Kids - learning videotapes and educational
materials for children and teens with learning
disabilities, focusing on speech, reading, writing,
and self-help skills. http://www.specialkidsl.com/
1-800-KIDS-153
Office of Superintendent of Public Instruction - State of
Washington http://www.kl2.wa.us/
Wrightslaw - articles, cases, newsletters, and other
information about special education law and advocacy
in the Wrightslaw Libraries. Parents, advocates,
educators, and attorneys come to Wrightslaw for
accurate, up-to-date information about advocacy for
children with disabilities. http://www.wrightslaw.com/
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Technical Assistance Papers (TAPS) The Individuals with
Disabilities Education Act: A Review of the Basics
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